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 Academic mobility has become a salient characteristic of academia as dynamic 
mobility network of scholars and academics existed even before the digital turn. 
A myriad of factors is behind such a movement and drive knowledge seekers to 
cross thousands of miles to hunt for better academic career opportunities. This 
study aims at discovering the different push and pull factors that are behind the 
decision of international academics to leave their home countries and choose a 
country like Morocco and an educational system like the Moroccan one, the 
perceived challenges this category of students faces, and the extent to which 
they contribute to their countries academic richness in terms of degree of 
employability. Thus, in response to the paucity of research on the experience of 
non-Moroccan “nationals” in Moroccan universities, the present study reports 
on 69 international academics, enrolled in doctorate programs, who have chosen 
Moroccan universities as academic destinations to join research laboratories for 
their post-graduate studies. Findings from such a study would be beneficial in 
drawing some recommendations to inform internationalization policies and 
practices especially in case of the existence of some elements of interculturality. 

©2019 BluePen Journals Ltd. All rights reserved 

 
 
INTRODUCTION 
 
Academic mobility is as old as the creation of universities 
in the world (Byram and Dervin, 2009). It is an age-old 
phenomenon that is tied to the university as an academic 
sphere where knowledge is imparted to all. Universities 
have always been public institutions that welcome foreign 
students from everywhere, and Morocco is no exception 
to the rule. Morocco has also been famous for being a 
gateway country of emigration from sub-Saharan Africa 
to Europe as well as an academic destination for 
International students from Africa and Asia (Marshall, 
2013; Claude-Valentin, 2004). 

In the last few years, the rate of foreign students’ 
mobility has increased. Mostly of sub-Saharan as well as 
Asian Arab origin, these students, who benefit from 
cooperation agreements signed with the kingdom, 
choose Morocco as a preferred academic destination for 
a quality education. Given its strategic location both in 
Africa and in the Arab world, Morocco is expected to 
receive more students from these regions. As a matter  of 

fact, Morocco welcomed over 11,000 foreign students for 
the 2017-2018 school year, according to the latest figures 
of the Moroccan Agency for International Cooperation 
(MAIC) as part of cooperation agreements between 
Morocco and African countries, both French and English-
speaking (Morocco World News, 2018). 

In this sense, Morocco has become in recent years a 
country coveted by foreign students from almost all 
countries of the world. It is extremely salient to evaluate 
how much these mobility dynamics are beneficial for a 
country like Morocco particularly that it concerns a vital 
sector like higher education. 
 
 
Statement of the problem 
 
Starting then from this conviction and to fill the gap of 
research, the present paper will tackle three main 
reasons   that   shall  elucidate  this  phenomenon  in  the   
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Moroccan context: the particularity of the push and pull 
factors that are behind the decision of international 
academics to leave their home countries, the uniqueness 
of the Moroccan higher education system that might pose 
hurdles as to research and cultural integration, and the 
distinctiveness of international students benefiting from 
the cooperation policy adopted by Morocco with a view to 
enhance their employability. 
 
 
REVIEW OF THE LITERATURE 
 
Academic Mobility Growth 
 
As can be noticed nowadays, academic mobility has 
become a prevalent tendency as students choose to 
study abroad for many reasons. Academic mobility 
entails “crossing country borders for the purpose of or in 
the context of tertiary education” (Richters and Teichler, 
2006 as cited in Dervin, 2011, p.117). There are actually 
many different forms of academic mobility; however, one 
most famous example is initiated by the European Union 
under the name ERASMUS program and referred to as 
“credit mobility” (Streitwieser, 2014). Additionally, another 
type of mobility is the one where the students leave their 
countries of origin and study for a period of time in a host 
country to earn a diploma or a qualification, and this 
mobility is referred to as “diploma mobility” (Cairns, 
2014). As a result of that mobility, the limited period 
means that the length of the study typically spans a 
semester or a full program of study; a mobility that is the 
subject of the present study. 

In a similar vein, academic mobility is considered to be 
one of the many basic principles upon which both the 
reintegration of Morocco within the African union is based 
as well as the unity of the European countries for the 
sake of ensuring comparability in the standards and 
quality of higher-education qualifications under the 
“Bologna process” (Jumabayeva, 2016; OECD, 2009). In 
both cases, students and staff are encouraged to move 
easily from one country to another with the objective to 
gain knowledge in a friendly encouraging academic 
environment.  

The shifting worldwide landscape of academic mobility 
is manipulated by a plethora of reasons. This mobility is 
driven first by push or pull factors, or sometimes both of 
them. As far as the push factors, van Der Wende (2015) 
states that the disproportionate economic disparities 
between countries of the north and those of the south of 
the world push researchers into seeking better academic 
careers in other more developed countries. Students are 
financed by either the host countries or by their native 
countries and seize the opportunity to benefit from 
sophisticated research material, famous and competent 
research supervisors. Additionally, common geographical 
proximity as is the case of Morocco and sub-Saharan 
African   countries,   historical,   linguistic,   and   religious  
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reasons, as is the case again of Morocco and the Middle 
Eastern Arab countries, are other push factors that are 
behind individuals from these countries choosing 
Morocco as a favored academic destination.  

International academic mobility is on the other hand 
driven by various pull factors. Doctoral programs in this 
sense can be an effective way to consolidate political 
relations with other countries offering international 
students opportunities to benefit from innovative 
programs and up-to-date scientific knowledge. These 
international students are the product of the host 
country’s educational system and instead of existing as 
temporary immigrants, they become potential skilled 
individuals who will enhance the economy of either of the 
host countries or their countries of origin. Their decision 
to abandon their countries domestic degrees enhances 
clearly the host countries degrees in securing them good 
and higher positions in their native countries. This 
necessitates the host countries to adopt new policies that 
promote international mobility and development. Equally, 
Morocco has adopted a number of strategies where, for 
instance, African immigrants can have their residence 
cards issued easily and benefit from the maximum help 
and assistance from the different political institutions. 
Furthermore, to quote Franzoni et al. (2014) “the mover’s 
advantage” or the superior performance of migrant 
researchers is another pull factor that fascinates interna-
tional academic migrants. The culture surrounding the 
excellent performance of the international students 
abroad in comparison to national students has become a 
driving force behind choosing some countries whose 
diplomas secure them higher academic status, 
importance as well as attractive salaries. 
 
 
Mobility Student: Profile of an International 
 
Before even reintegrating the African Union (AU) on 
March 30

th
, 2018 and seeking to join the Economic 

Community of West African States (ECOWAS), Morocco 
universities have been a favorite destination for a number 
of international students either as master or doctorate 
students (Balac, 2010 as cited in Halvorsen and Vale, 
2016; Jabrane, 2017). 

By opening its borders lately, Morocco has promoted 
the mobility of goods and workers to make room today for 
all citizens of all ages from the sub-Saharan areas as well 
as others from the East either from the same continent or 
the Yellow one. These powerful human flows are to build 
to the local culture, languages, and education.  

Though mobility is said to be in spate (Murphy-Lejeune 
as cited in Byram and Dervin, 2009), the movements are 
still under way and make distant places closer. 
Correspondingly, student mobility has grown intense 
bringing cultural diversity and wide-ranging and rich 
international experience exchanges to the higher 
education institutions they adhere to (Chen, 2017). 
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The mobility of international students and academics 
has become a common business that both host and 
countries of origin benefit from; however, the tracking of 
these individuals is done differently by different 
institutions reported to be in charge of the mobility 
statistics; a fact which makes a unified definition 
something that is almost impossible. In cognizance of 
this, two confusing terms pop up, international and 
foreign students, and their definition could elucidate what 
a mobile student is (Chen, 2017). 
 
 
International students versus foreign students 
 
Transnational mobility of international students has 
affected substantially the definition of what constitutes an 
international student.  The non-residential aspect of this 
category of immigrants in the host countries includes “any 
student who resides in a country outside the U.S. and is 
studying under the provision of a nonimmigrant visa” 
(Yefanova et al., 2015, p.787). This definition does not 
account for those who migrated to the host country and 
start studying or permanent residents (Kell and Vogl, 
2012, p. 25). 

According to Kell and Vogl (2012), an international 
student is “an internationally mobile student [who] has left 
his or her country, or territory of origin, and moved to 
another country or territory with the singular objective of 
studying” (Kell and Vogl, 2012, p. 25). Therefore, 
“international students” plainly refer to students who 
cross the borders of their native countries and leave for 
academic purposes. Nevertheless, a “foreign student” is 
a non-resident enrolled in an academic institution but not 
necessarily crossing the borders to study being therefore 
not mobile. Citizenship and residence, or lacks thereof, 
are primordial characteristics that distinguish the 
definition of “international students”. In this sense, 
according to UNESCO (1971): “A foreign student is a 
person enrolled at an institution of higher education in a 
country or territory of which he is not a permanent 
resident” (as cited in Gürüz, 2008, p. 201). 

Because this study focuses on international students 
choosing Morocco as an educational destination, not on 
Moroccan students choosing other countries for similar 
study opportunities, it is imperative to consult some 
statistics about Morocco as an inbound mobility country. 
Though Morocco with (1.8%) lies also at tenth place on 
the choice scale of the most popular countries for the 
African students after France (29,2%), South Africa 
(15,1%), Britain (9,7%), United Stated (9,7%), Germany 
(4,7%), Malaysia (3,9%), Canada (2,9%), Italy (2,0%), 
Australia (2,0%), (Smith, 2013), it seems to be the most 
favored destination for them as an African academic 
destination. However, for the others from the Arab world, 
the paradox is not obvious and historical clarification is 
necessary.  That  is,  Lebanon  and  Egypt  have   always  

 
 
 
 
been major academic destinations for Arab students, but 
the appearance of Saudi Arabia in the 1980s with its oil-
industry revenues lessened the flux towards these 
countries and directed it towards the U.S and other 
Europeans destinations. But, still, the surprising is the 
choice of students from these countries Morocco as an 
alternative destination, and that’s part of what this study 
aims at discovering.  

These students, either from Africa or from the Arab 
world, tend to receive different treatment by the 
Moroccan government and the Moroccan higher 
education institutions respectively. The African students 
are seen to be international or foreign students whose 
stay in Morocco is regulated by the bilateral laws 
between their countries and Morocco; however, the Arb 
students do benefit from the prerogative of being Arabs 
and maybe Muslims. The present study therefore aims at 
uncovering these reasons and how much they affect both 
categories of students.  

Since 2010, Morocco has adopted a new policy of 
attracting African students with a view to strengthen its 
economic as well as political relations with particular 
African countries. So, traditionally driven by political, 
economic, and cultural rationales, it has tried to offer a 
high-quality educational system that could cater for the 
needs of the locals as well as the foreign students. Both 
categories of students could benefit from international 
universities branches, encouraging study fees, and 
diverse courses to their choice. The Moroccan Agency of 
International Cooperation awarded grants to 6,500 
students from 42 African countries in 2013 (Marshall, 
2013) as a token of cooperation and good will. 
 
 
Academic mobility and employability 
 
Albuquerque (2004) puts it tersely when she said that 
mobility is a human condition and no more a digital one. 
Mobile academics cross the regional, the national as well 
as the transnational borders where the geographical 
element escapes the virtual world created by the Net. 
The current and future competitive job market welcomes 
only those who are apt in terms of knowledge quality, and 
mobility is essential here in determining the fate of 
international students. Moving into another cultural 
environment is by definition engaging in a new 
experience that shall by all means be enriching and a 
source of acquiring soft skills that the intercultural market 
demands.  

International or foreign students find themselves 
completely obliged to get prepared for the new 
multicultural environments and the constant changes that 
might accompany the short academic journey in their 
host country. Thus, diversity experienced could be in 
principle a plus rather than an obstacle, although not all 
the    students    get    equal    opportunity    and     similar  



 
 
 
 
experiences. Still, their countries of origin count on them 
to be flexible, mindful and competent ambassadors after 
their academic journey abroad is finished. 

Yet, there is still limited evidence about students’ 
benefits from their educational experience abroad; an aim 
that the present study endeavors to unveil. In this regard, 
Jumabayeva (2016) believes that academic mobility is 
highly likely to improve students’ chances in the labor 
market given the choice of a famous and a good 
academic destination. As mentioned by Suárez-Ortega 
and Risquez (2014), mobility is understood as “an 
essential element of lifelong learning and an important 
means of enhancing people’s employability and 
adaptability” (p. 82). Therefore, the educational rationale 
underlying academic mobility is to prepare international 
students to be able to competently contribute to national 
progress.  

Knowledge that one has paid for and taken the trouble 
to learn and master is absolutely knowledge valued. 
Governments place high priority on such knowledge to 
invest in and the people who are supposed to bring it are 
an asset that should be treasured. Nevertheless, whether 
that knowledge, that is the result of academic mobility, is 
worth investing in and the academics are worth 
cherishing are legitimate queries that the present study 
seeks to consider. 
 
 
METHODOLOGY  
 
Research questions and hypotheses 
 
This study aims to investigate the different push and pull 
factors that are behind the decision of international 
academics to leave their home countries and choose a 
country like Morocco and an educational system like the 
Moroccan one, the challenges this category of students 
faces, and the extent to which they contribute to 
theircountries academic richness in terms of degree of 
employability. To achieve this purpose, three research 
questions are addressed and two research hypotheses 
were advanced: 
 
Research Question 1: What are the push and pull factors 
that have driven the international academics to choose 
Moroccan universities? 
Research Question 2: What challenges do they face? 
Research Question 3: How much do they contribute 
academically to the home countries’ development? 
 
Research Hypothesis 1: There is a significant link 
between academic mobility employability composite 
(AME) and academic mobility pull factors (AMPlFs), 
academic mobility push factors (AMPsFs) and academic 
mobility challenges (AMCs). 
Research Hypothesis 2: There is a significant link 
between AMCs and AMPlFs and AMPsFs. 
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Sample 
 
The study was quantitative in nature. The researchers 
used the descriptive analytical approach to data analysis, 
which mainly depended on analyzing and justifying the 
data collected from the questionnaire. The purposive 
sampling technique was employed. Many are the reasons 
behind the use of such type of non-probability sampling 
strategy. The first is the inability to collect data from all 
the foreign students enrolled at the university which 
constitute the sampling frame. The second is the 
easiness to contact the participants, their availability and 
their willingness to participate. The third is that this type 
of sample is easier, less expensive, and timelier than a 
probability sampling technique. The fourth is that there 
exists in the case study site, School of Arts and 
Humanities, University Ibn Tofaila specific type of 
individual class to sample, the international students, who 
are judged to be appropriate to give the required data on 
the variables of the study.  

The study was conducted and data were collected in 
October through December of 2018 with doctorate 
students who are enrolled in different research 
laboratories of the university. The study involved 69 
students at different years in their course of study and the 
least mobile students of them have been here for 
approximately six months. It should be stressed that the 
69 participants agreed to voluntarily participate in the 
study with no objection whatsoever. Diversity was 
observed by choosing students from different countries, 
speaking diverse languages, and having different 
academic profiles. The objective was to vary the mobility 
experiences. 
 
 
Instrument 
 
A survey questionnaire is used for the purpose of 
collecting data about the different push and pulls factors 
that are behind the decision of international academics to 
leave their home countries and choose a country like 
Morocco and an educational system like the Moroccan 
one. This section ranges over six items, 2 through 7, 
which contained the perceived challenges this category 
of students face. The next ranges over seven items, 8 
through 14,which contain extent to which they contribute 
to their countries’ academic richness in terms of degree 
of employability. The third section ranges over seven 
items, 15 through 20, while the rest of the questions/ 
items from 21 to 31 were about academic mobility 
employability. 

An attempt is made to take full advantage while using 
this data collection instrument. It should be noted that it is 
a structured questionnaire that is predominantly based on 
31 closed questions/items which produces data that can 
be analyzed quantitatively and qualitatively for patterns 
and trends. Actually, the research  agenda  is  completely  
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predetermined by the researcher and little flexibility is 
given for the respondents so that responses received 
could be systematically qualified and analyzed (Cohen et 
al., 2000). Therefore, the aim is to attain the objectives 
set forth for present study and the author opting for 69 
students representing international mobile students form 
different countries would help to achieve data saturation 
where participants’ anonymity is guaranteed. 
 
 
Data collection procedure 
 
Because the researcher works in the research site and a 
member of a research laboratory therein, he had free 
access to the list of the foreign student enrolled in 
different doctorate programs. The structured question-
naire took no less than fifteen minutes for each 
respondent keeping a promise of anonymity and use of 
their data for academic and research purposes. What’s 
more, the participants were told that their participation is 
optional and that they could drop at any time they feel 
like. 
 
 
RESULTS AND DISCUSSION 
 
The data collected from our respondents were fed into 
the Statistical Package for the Social Sciences (SPSS, 
Version 22). Measures were taken to ensure that the 
patterns and themes that translate the research 
objectives and the research problem were entered 
correctly and that there are no missing data. To the best 
of the researchers’ knowledge, the present study is the 
only one of its kind in Morocco in English that takes into 
thought the investigation of the academic mobility factors 
and the demands and expectations of academic careers 
in research in Moroccan higher education in English.  

A thirty-one-question questionnaire with four parts has 
been devised to measure the academic mobility factors 
behind international students choosing Moroccan 
universities (Table 1). Questions/items were measured 
on Likert scale. In order to understand whether the 
questions/items in this questionnaire all reliably measure 
the same latent variables (pull and push factors, the 
challenges, and employability) two tests are run on a 
sample size of 69 international students: the Cronbach’s 
Alpha along with the Principle Component Analysis with 
equamax rotation (KMO and Bartlett’s Test). The two 
tests are used to check for the reliability of the scale and 
the adequacy of the sample respectively. The Cronbach's 
alpha is 0.71, which indicates a high level of internal 
consistency among the items for our scale with this 
specific sample. In addition to computing the alpha 
coefficient of reliability, we also want to investigate the 
dimensionality of the scale through the KMO and 
Bartlett’s test. Table 2 shows two  tests  that  indicate  the  

 
 
 
 
suitability of the data for structure detection. The Kaiser-
Meyer-Olkin Measure of Sampling Adequacy statistic 
stands at 0.616 and the Bartlett's test of sphericity value 
(x

2
=2187.166; p≤0.005) is significant indicating that factor 

analysis/principle component analysis is useful with the 
data of the sample chosen. The first question relates to 
one demographic variable, the nationality of the 
international mobile students studying at the School of 
Arts and Humanities, Ibn Tofail University. 

Figure 1 shows that majority (n=15; 21.7%) of the 
international students at the School of Arts and 
Humanities, Ibn Tofail University was from Ghana. The 
second most present nationalities are from Mauritania 
(n=13; 18.8%) and Yemen (n=11; 15.9%) respectively. 
The remaining countries are represented minimally are 
Nigeria (n=9; 13.0%), Senegal and Ivory Coast (n=8; 
11.6%), and Central Africa (n=7; 7.2%). Worth 
mentioning here is that there are other nationalities the 
researcher could not contact for compelling reasons 
beyond his capacity. 

The first push factor the current study investigates is 
the one related to whether the governments of the 
countries of origin offer better and tempting scholarships. 
The majority of the respondents (n=59; 85.5%) admitted 
having been lured by the opportunity to study abroad and 
thus benefit from lucrative allowances given by their 
governments.  

As answers to the second push factor about the 
economic status of the countries of origin in comparison 
to Morocco, the majority (n=62; 87.3%) acknowledges 
that Morocco is economically favored to their countries 
where they can secure a good and decent life while 
studying, while (n=7; 9.9%) see the opposite. 

As to the third push factor, most of the respondents 
(n=57; 82.6%) recognize the lack of meritocracy in their 
countries which goes hand in hand with the type of 
economy those countries have. To see whether the 
geographical proximity is a determining factor as a 
mobility driving force, (n=56; 81.2%) of our respondents 
disagree that this variable has any effect whatsoever 
about their choice of Morocco as an academic 
destination. However, only (n=13; 18.8%) disagree that 
the geography is decisive in their choice, and most of 
them are Mauritanians. 

Beside geographical proximity, the historical bonds 
might be decisive in our international students’ academic 
destination choice. Thus, (n=32; 46.4%) students from 
Ghana, Nigeria, Ivory Coast and Central Africa contend 
that they have no historical relations whatsoever with 
Morocco; however, the rest (n=37; 53.6%) of students are 
discernably from Mauritania, Senegal and Yemen whose 
historical relations with Morocco are attested. It should be 
mentioned that with the exception of Central Africa which 
recently launched common interest projects with 
Morocco, Ghana, Nigeria and Ivory Coast are historically 
in  commercial  relations  with   North   African   countries,  
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Figure 1. The distribution of the respondents according to 
their countries of origin. 

 
 
 

Table 1. Descriptive statistics of the questionnaire items. 
 

S/N Item/question Mean SD 

1 Where are you from? 3.7971 1.98953 

2 My country’s educational system is poor 1.71 0.545 

3 My country’s government offers better and tempting scholarship 1.16 0.407 

4 Morocco is economically more attractive than my country of origin 1.10 0.304 

5 My country lacks meritocracy in educational opportunities 1.17 0.382 

6 Is the geographical proximity determinant in your choice of Morocco? 1.81 0.394 

7 My country has historical bonds with Morocco 1.70 0.734 

8 I left because my country is unstable 1.93 0.261 

9 I left because the economic situation in my country is deplorable 1.13 0.339 

10 Moroccan educational system is better 1.77 0.425 

11 Moroccan society/political system is meritocratic in comparison to mine 1.51 0.504 

12 Getting a Moroccan diploma helps to get a good and important job in your home country 1.4058 0.64895 

13 Getting a Moroccan degree makes of a you an important person in your country 1.5942 0.67123 

14 Political stability in Morocco is attractive for international students 1.0870 0.28384 

15 My countrymen chose Morocco and you did the same thing 1.6812 0.55553 

16 Moroccan diplomas are academically valuable and cheaper at the same time 1.3623 0.54154 

17 You just want to benefit from an international scholarship 1.8696 0.33925 

18 Problems of local language 1.2319 0.42513 

19 Problems of interpersonal communication 1.2464 0.52597 

20 Problem of culture 1.3043 0.49421 

21 Difficulties to communicate with supervisors 1.4928 0.50361 

22 Difficulties to get in contact with supervisors 1.4783 0.50319 

23 Administrative staff is not helpful 1.3768 0.48814 

24 Professors are very demanding in terms of research standards 1.6957 0.57661 

25 Professors tend to critically discuss too much 1.1594 0.40668 

26 Problem of homesickness 1.5797 0.65092 

27 Problem of research resources 1.2029 0.43991 

28 I can get a good job thanks to a Moroccan diploma 1.2609 0.47441 

29 Moroccan diplomas are equally important as the international ones 1.2754 0.48154 

30 Expertise, skills and knowledge gotten from Moroccan universities is valuable in my country 1.1884 0.39390 

31 I can get a better job in my home country as soon as I finish my studies and get my diploma 1.3478 0.47977 
 
 
 

Table 2. KMO and Bartlett's test for the questionnaire. 
 

Construct 
KMO measure of test 
sampling adequacy 

Bartlett’s test of sphericity 

Chi-square value df Sig. (p) 

Questionnaire 0.616 2187.166 715 0.000 
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particularly Morocco. Therefore, the responses of these 
international students either emanate from history 
ignorance, or a deliberate intention to deny the existence 
of these bonds. 

With regard to the sixth item in the push factors item-
battery, the researcher intends to discover whether the 
stability or the instability of a country of origin might be a 
driving factor to leave and choose a country like Morocco. 
It was not surprising that (n=64; 92.8%) of the 
respondents rejected the idea that living a state of 
instability is determining in their choice. Knowing that 
some parts of the countries represented by these 
students live unstable situations, the respondents either 
prefer not to admit it or do not actually live in those 
regions and hence unaware. Nevertheless, (n=5; 7.25%) 
do admit that their countries suffer instability for many 
reasons and therefore they grabbed the opportunity to 
leave and study in Morocco. This category is represented 
by students from Central Africa. 

Observed in the findings of the last push factor item 
which is used as a check for item three is that the 
majority (n=60; 87.0%) recognizes that they left their 
countries of origin because the economy is deplorable 
and is visibly responsible for their choice of Morocco as 
an academic destination. The implication is a remorseful 
feeling of these students who are considered the best in 
their countries and that their journey in Morocco would 
enable them to take “revenge” on the economic status 
their countries live.  

Additionally, asked about the factors that attracted 
them, our international students reacted to the first item in 
a paradoxical manner. The inconsistency lies in the fact 
that about double (n=42; 60.9%) of those who did 
deny(n=27; 39.1%) that the Moroccan educational 
system is better than the educational systems they have 
in their countries of origin state the Moroccan educational 
system is not the best. Obviously, some of the respon-
dents feel that their national pride is attacked when 
comparing the two countries’ educational systems. If ever 
the Moroccan universities are not that academically 
attractive why bother and choose them.  

Moreover, the “illogicality” of the respondents’ rea-
soning continues with the statement that the Moroccan 
society and/or political system is meritocratic and that’s 
why they are fascinated by the social as well as the 
political prerogative they would enjoy in Morocco. After 
having claimed that the Moroccan educational system is 
not better than their home countries’, (n=62; 86.1%) of 
them have decided to contradictorily state that Moroccan 
society/political system is meritocratic. 

In a similar vein, (n=47; 65.3%) of our respondents 
found no discomfiture in vowing that getting a Moroccan 
diploma helps to get a good and important job in their 
home country with the exception of (n=16; 22.2%) who 
see the opposite, and (n=6; 8.3%) who abstained from 
answering. These  could  be  those  who  cannot  imagine  

 
 
 
 
that the Moroccan educational system is better than the 
one they have in their countries of origin. 

The above-mentioned item is backed up (n=35; 48.6%), 
of the respondents who stated that getting a Moroccan 
degree would make of them important people in their 
countries. Significant is the second higher rate of 
respondents (n=27; 37.5%) who see the opposite, which 
could be seen as a proof of the failure of some of them 
not getting important jobs when they go back to their 
home countries for many reasons that this article cannot 
cover. 

The next pull factor relates to whether the stability in 
Morocco is attractive for international students and the 
majority (n=83; 87.5%) tends to favor Morocco as an 
academic attractive destination; whereas, (n=6; 38.3%) of 
them had a different opinion. 

The sixth pull factor concerns respondents’ choice of 
Moroccan diplomas. They were asked as to how they 
perceive the value of the diplomas they get from 
Moroccan universities and most of them (n=46; 66.7%) 
pointed at the value and the cheap fees they paid for their 
studies at the Moroccan universities, however (n=21; 
30.4%) hold differing views, and (n=2; 2.9%) were 
undecided. 

Out of the (n=69) respondents, (n=41; 59.4%) of them 
denied driven by what their country men did before. They 
contend having chosen Moroccan universities for other 
reasons rather than imitating their compatriots. 
Nevertheless, (n=25; 36.2%) confessed they blindly 
followed and trusted the choice of their compatriots, and 
(n=3; 4.3%) were even undecided.  

The last item concerning academic mobility pull factors 
was whether these international students came for 
academic reasons or for touristic ends. A devastating 
majority (n=60; 87.0%) claimed having chosen Morocco 
as a good academic destination not just to benefit from a 
scholarship, though they stress its importance. Yet, a 
small rate (n=9; 13.0%) chose to admit that they moved 
to Morocco for the sake of scholarships they get from the 
governments. 

As for the challenges our international students 
encounter while studying in Moroccan universities, the 
first hurdle is related to local language and it seems that 
(n=53; 76.8%) of them see no problem in interacting with 
the Moroccan students as well as professors. They use 
different languages including Arabic, Moroccan dialect, 
French, and English. However, only (n=16; 23.2%) 
admitted having linguistic problems. It is obviously 
apparent that these students benefit from the multilingual 
context where different languages are spoken. Similarly, 
an overwhelming majority (n=55; 79.7%) of the same 
respondents emphasizes the smooth communication with 
the Moroccans proving therefore the previous allegations 
concerning the local language. Still,(n=11; 15.9%) admit 
having problems of interpersonal communication while 
interacting with the Moroccans. 



 
 
 
 

Related to the hurdle of language and interpersonal 
communication is the obstacle of culture. (n=49; 71.0%) 
said that because Moroccans help them by speaking their 
languages, they can dodge the cultural difficulties, yet 
more or less the same rate (n=20; 28.9%) of respondents 
who acknowledge having problems of interpersonal 
communication (see item two) admit they still suffer from 
hurdle created by differences in cultural patterns of both 
countries.  

With regard to the difficulties encountered to 
communicate with supervisors, the respondents were 
astonishingly equally divided as to approaching super-
visors (n=35; 50.7%) admitted having no problems 
approaching Moroccan supervisors while (n=34; 49.3%) 
denied respectively. This is a fact that is backed up by 
the findings from item five in the questionnaire where the 
sample was divided over the difficulties to get in contact 
with supervisors. (n=36; 52.2%) admitted while (n=33; 
47.8%) denied respectively. Nevertheless, beside the 
undecidedness of the respondents concerning the two 
aforementioned items, (n=43; 62.3%) contend that the 
administrative staff are helpful, but only (n=26; 37.7%) 
said they did not get help and guidance from the 
university administration.  

The fifth hurdle has to do with whether the professors 
are very demanding in research or not.It has been found 
that (n=44; 63.8%) of the international students admit 
having firm supervisors who are exacting in research not 
as permissive as those they used to know. A quite low 
rate (n=25; 36.2%) of these respondents see that 
Moroccan supervisors are not hard to satisfy when it 
comes to research and that they are a bit lenient. This 
finding goes hand in hand with the result got from item 
six. A devastating majority of respondents (n=60; 86.9%) 
proved that the Moroccan supervisors, beside their being 
difficult to satisfy in research, tend to discuss research 
critically, constructively criticize, and do not accept their 
supervisees to produce low quality work as it reflects the 
supervisor’s as well as school’s name and reputation. 
However, only (n=9; 13.0%) said that some of the 
Moroccan supervisors are lenient, do not constructively 
criticize, and accept medium quality work to be defended. 
The explanation for this is twofold. The first one is the 
poor level of the international students and of course 
there is no room talking here about any “mover’s 
advantage”, to quote Franzoni et al. (2014). The second 
one is when the professors are obliged, under influence 
and pressure of the administration which in turn 
undergoes pressure of the government, to succumb to 
the regulation that these guests and they have to leave 
happy with their diplomas both to please the host country 
and/or to get rid of the students’ burden compassionately 
as they may run the risk of being at their last year of 
scholarship in which case they would lose both their 
scholarship and diploma. 

The two last hurdles are related to both homesickness 
and research sources. As far as the first obstacle,  (n=41;  
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59.4%) of the respondents feel homesick, however 
(n=28; 40.6%) do not. As to the research sources, it 
seems that our international students suffer like their 
Moroccan friends from lack of resources for their 
dissertations. It should be mentioned that the researcher 
asked the library staff about any regular visits of these 
students to the school’s library, and they said that they 
were very rare even inexistent. The remaining rate (n=13; 
18.8%) is a minority who believe in research being no 
more done in libraries but e-sources are available online 
and are very helpful. 

The fourth variable of the study beside push and pull 
factors, and challenges, is the academic mobility 
employability variable. The first and second items are 
about whether the Moroccan diplomas are as equally 
important as the international ones and whether they can 
enable international students to get good jobs. (n=52; 
75.3%) of the respondents believe that the Moroccan 
diplomas are equally important as the international ones 
and that getting them would enable their holders to 
secure good jobs in their countries. However, only (n=17; 
24.6%) think the contrary. Same result for the second 
item as (n=17; 24.6%) of the respondents do not believe 
in the Moroccan diplomas enhancing employability in 
their countries of origin. It is worth mentioning here that 
the results of this item echo more or less the same 
findings of pull factors item four (n=47; 65.3%) and (n=16; 
22.2%) respectively.  

Moreover, (n=56, 81.2%; n=13, 18.8%) of the 
respondents are confident that employability skills, 
expertise, and knowledge acquired in Moroccan 
universities are of paramount importance in enhancing 
the immediacy of getting important jobs and posts in 
home countries respectively. Whereas, only (n=24, 
34.8%; n=45, 65.2%) think that it is not the case that all 
international students benefit from the skills they acquire 
and get jobs immediately after they graduate from 
Moroccan universities. 

To get to the understanding of the interplay between 
academic mobility variables and investigate on the one 
hand which variable among the independent variables, 
pull and push factors, and hurdles, predicts the 
dependent variable, academic mobility employability, and 
on the other hand, explore the relationship between the 
independent variables, pull and push factors, and the 
dependent variable the academic mobility hurdles, a 
multiple linear regression analysis is conducted. 

Multiple regression is an extension of simple linear 
regression which is used when we want to predict the 
value of a variable (the outcome, target or criterion 
variable) based on the value of two or more other 
variables (the predictors, explanatory or regressor 
variables) (Abraham et al., 2014;Stufflebeamand Zhang, 
2017). Thus, the objective is to understand whether 
academic mobility employability (henceforth AME) can be 
predicted based on academic mobility pull factors 
(henceforth  AMPlFs),  academic  mobility   push   factors  
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Table 3. Model summary of multiple linear regression analysis for AME composites and AMPsFs, AMPlFs and AMCs. 
 

Model R R Square 
Adjusted R 

square 
Std. error of 
the estimate 

Change statistics 

R square 
change 

F change df1 df2 
Sig. F 

change 

1 0.585
a
 0.342 0.312 0.88066 0.342 11.272 3 65 0.000 

 
a
, Predictors: (constant), academic mobility push factors, academic mobility pull factors, academic mobility challenges; 

b
, dependent variable: 

academic mobility. 
 
 
 
Table 4. Multiple regression and test of multicollinearity for AME composites and AMPsFs, AMPFs and AMCs. 
 

Model 

Unstandardized 
coefficients 

Standardized  
coefficients t Sig. 

Collinearity statistics 

B Std. Error Beta Tolerance VIF 

1 

(Constant) 1.099 0.748  1.470 0.146   

Academic mobility push factors 0.013 0.076 0.024 0.174 0.862 0.516 1.937 

Academic mobility pull factors 0.052 0.060 0.124 0.876 0.384 0.502 1.990 

Academic mobility challenges 0.225 0.055 0.497 4.127 0.000 0.698 1.432 

 
 
 
(henceforth AMPsFs), and academic mobility challenges 
(henceforth AMCs). This is on the one hand, on the other 
hand, there is also need to know whether AMCs can be 
predicted based on AMPlFs and AMPsFs. 

To determine how well the regression model fits the 
data, the first table of interest is the Model Summary 
(Table 3). This table provides the R, R

2
, adjusted R

2
, and 

the standard error of the estimate. 
It is worth mentioning here that when the adjusted R

2
 is 

not much different from the sampleR
2
, it means that there 

is a good fit between the sample and the population from 
which it is drawn (Adjusted R

2
= 0.31, R

2
= 0.34). As 

evidenced in Table 3, the (R²=0.34) indicates that the 
background variables account for 34.2% of the variance 
in the model (p˂0.05), which is considered moderate. 
Typically, values of R

2
is below 0.2 are considered weak, 

between 0.2 and 0.4, moderate, and above 0.4, strong. 
Also, each independent variable (IV) has a p-value which 
tells how likely it is that the coefficient for the IV emerges 
by chance. A p-value of 0.05 or less means that there is a 
5% chance that the relationship emerges randomly and 
95% chance that the relationship is real (Karoma, 2008, 
p.77). The model as a whole is statistically significant [(R 
= 0.58), (R

2 
= 0.34), (adjusted R

2 
= 0.31), [F(69)=11.272, 

p=.000] (Table 3). Therefore, the three IVs, AMPsFs, 
AMPlFs, and AMCs, presented together are significantly 
related to the dependent variable (DV), AME composites. 

The effect of the individual coefficients on the IVs is 
observed. Beta (β) values represent the unique 
contribution of each variable when the overlapping effects 
of all other variables are statistically removed as it is  
shown in Table 3.  

According to the criterion that states that the higher the 
beta value, the greater the effect on the criterion variable 
in comparison to t value (Gavin, 2008), the overall 
regression model is statistically significant (R = 0.58, R

2 
= 

0.34, adjusted R
2 

= 0.31, F(69) = 11.272, p = 0.000). The 
null hypothesis is rejected and it is concluded that there is 
a significant predictive link between AMPsFs, AMPlFs, 
and AMCs and all the AME composites. The model also 
shows that the best predictors of AME are, successively, 
AMCs, [t(69)=4.127, p˂0.05, β=-0.497], AMPlFs, [t(69)= 
0.876, p≥ 0.05, β= 0.124], AMPsFs, [t(69)= 0.174, p≥ 
0.05, β= 0.024] (Table 4).  

The regression analysis is also checked for 
multicollinearity by examining the variance inflation factor 
(VIF) and tolerance (Table 5). Matignon (2005) states 
that the VIF statistic functions reciprocally with the 
tolerance statistic and that “Some experts think that 
multicollinearity can be suspected when there is a low 
tolerance value of about 0.4 and a high VIF value of 
about 0.10” (p.29). 

The reason behind the checking for multicollinearity is 
that there might be some problems in the regression 
analysis as it can give a wrong impression that a given 
variable is not a good predictor of the DV simply because 
most of the variance which it could explain has already 
been accounted for by other variables in the model. To 
detect the multicollinearity, a number of statistics are 
used, but the most common are two: Tolerance and VIF. 

High multicollinearity would be shown by a large R
2
 and 

so a small tolerance value would suggest 
multicollinearity. A tolerance value of less than1 is often 
given as the point when multicollinearity is likely  to  be  a
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Table 5. Model summary of multiple linear regression analysis for AMCs and both AMPsFs and AMPlFs. 
 

Model R R square 
Adjusted 
R square 

Std. error of 
the estimate 

Change Statistics 

R square change F change df1 df2 Sig. F change 

1 0.549
a
 0.302 0.281 1.98612 0.302 14.262 2 66 0.000 

 
a
, Predictors: (Constant), academic mobility push factors, academic mobility pull factors; 

b
, dependent variable: Academic mobility challenges. 

 
 
 
Table 6. Multiple regression and test of multicollinearity for both AMPsFs, AMPFs and AMCs. 
 

Model 

Unstandardized 
coefficients 

Standardized 
coefficients t Sig. 

Collinearity Statistics 

B Std. error Beta Tolerance VIF 

1 

(Constant) 6.440 1.488  4.327 0.000   

Academic mobility push factors 0.322 0.167 0.269 1.928 0.058 0.545 1.833 

Academic mobility pull factors 0.307 0.129 0.331 2.378 0.020 0.545 1.833 

 
 
 
problem as this would mean that 90% (0.9×100) of the 
variance in one IV can be explained by the other IVs 
(Calrk-Carter, 2019, p.326).  

VIF is examined, and it reveals that the maximum VIF 
value among the IVs is 1.990. Tolerance varies between 
0.502 and 0.698 indicating as a result high multiple 
correlation between IVs and that collinearity is not a 
problem (Table 4). Then, it could be concluded that the 
IVs, AMPsFs, AMPFs and AMCs, are significantly related 
to the DV, AME. Additionally, the null hypothesis is 
rejected and the research hypothesis that states that 
there is a significant predictive link between the existing 
AMPsFs, AMPFs and AMCs and the AME is maintained. 

Regarding whether there exists any significant 
predictive link between the existing DV, AMCs and the 
IVs, both AMPsFs and AMPlFs, multiple linear regression 
Analysis is also used. Besides, to determine how well the 
regression model fits the data, the first table of interest is 
the model summary table (Table 5). This table provides 
the R, R

2
, adjusted R

2
, and the standard error of the 

estimate: the adjusted R² here is not much different from 
the sample R

2
, which means that there is a good fit 

between the sample and the population from which it is 
drawn (Adjusted R

2 
= 0.28, R

2 
= 0.30). As evidenced in 

Table 4, the (R
2 

= 0.30) indicates that the background 
variables account for 30.2% of the variance in the model 
(p˂ 0.05), which is considered moderate. The model as a 
whole is statistically significant (R = 0.54, R

2 
= 0.30, 

adjusted R
2 

= 0.28, F(69) = 14.262, p = 0.000) (Table 5). 
Therefore, the two IVs, AMPsFs and AMPlFs, presented 
together are significantly related to the DV, AMCs. 

The overall regression model is statistically significant 
(R = 0.54, R

2 
= 0.30, adjusted R

2 
= 0.28, F(69) =14.262, 

p= 0.000). The null hypothesis is rejected and it is 
concluded that there is a significant predictive link 
between AMPsFs and AMPlFs, and all the AMCs 
composites.   The   model   also   shows   that   the    best 

predictors of AME are, successively, AMPlFs [t(69) = 
2.378, p < 0.05, β = 0.331, AMPsFs], [t(69) = 1.928, p< 
0.05, β = 0.269] (Table 6).  

The regression analysis is also checked for 
multicollinearity by examining the VIF and tolerance 
(Table 6). VIF is examined, and it reveals that the 
maximum VIF value among the IVs is 1.833. Tolerance is 
constant at 0.545 indicating as a result high multiple 
correlation between IVs and that collinearity is not a 
problem (Table 6). Then, it is concluded that the IVs, 
AMPsFs and AMPFs are significantly related to the DV, 
AMCs. Additionally, the null hypothesis is rejected and 
the research hypothesis that the states that a significant 
predictive link between both the existing AMPsFs and 
AMPFs and AMCs is maintained.  
 
 
Conclusion 
 
This study sought to discover the different push and pull 
factors that are behind the decision of international 
academics to leave their home countries and choose a 
country like Morocco and an educational system like the 
Moroccan one, the perceived challenges this category of 
students faces, and the extent to which they contribute to 
their and the host country’s academic richness in terms of 
degree of employability. In general, the findings have 
shown that many different push and pull factors drive the 
choices of our respondents and attract them to the 
Moroccan universities as well as their diploma. The 
challenges were also numerous but it seems that our 
international students were lucky given the willingness of 
the Moroccans to culturally assist and guide them on 
campus. Employability variable was also decisive in the 
decision-making process of our respondents as they 
clearly showed that the Moroccan diplomas are 
sometimes  like  “jackpots”  for  some  who   return   back  
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home and immediately seize higher posts. But they 
unanimously agreed that thanks to the quality of the 
Moroccan educational system and its diplomas most of 
them get recruited abroad or in their countries which is a 
plus for the Moroccan universities. As to the significant 
links that might exist among the different variables of the 
study, two relationships have been studied using multiple 
linear regression analysis. The first one is between 
academic mobility employability variable, the dependent 
variable, and pull and push factors, and hurdles, the 
independent variables. The second interplay investigated 
has been between the independent variables, pull and 
push factors, and the dependent variable the academic 
mobility hurdles. In both cases,it has been found that 
there is a significant predictive link both between the 
existing AMPsFs, AMPFs and AMCs and the AME, as 
well as between AMPsFs and AMPFs and AMCs. 
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